7 - Resources for Self-Reflection


Teacher Self-Reflection Form

Referring to the rubrics, note relevant evidence from a specific, recent lesson and consider your performance.
_ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ 
Name: __________________________________________ Date: ___________________ Class Period: ___________

	Nature of Observation:
	 FORMCHECKBOX 
 Targeted set of dimensions. If so, which: ___________________________________ FORMCHECKBOX 
 Targeted set of dimensions. If so, which:

	
	 FORMCHECKBOX 
 All 10 dimensions of formative assessment


	Dimensions of Formative Assessment
	Rubric Category

	Learning Goals: Learning goals were clearly identified and communicated to students. 
	

	Evidence from today’s lesson specific to Learning Goals dimension: 

	Criteria for Success: Criteria for success were clearly identified and communicated to students.
	

	Evidence from today’s lesson specific to Criteria for Success dimension: 

	Tasks and Activities to Elicit Evidence of Learning: Tasks and activities during the lesson provided opportunities for the teacher to collect evidence of student understanding.
	

	Evidence from today’s lesson specific to Tasks and Activities dimension: 

	Questioning Strategies to Elicit Evidence of Learning: Questioning strategies were used to collect evidence of student thinking, from more students, more systematically.
	

	Evidence from today’s lesson specific to Questioning Strategies dimension: 

	Feedback Loops During Questioning: Feedback loops during questioning were used to deepen student thinking.
	

	Evidence from today’s lesson specific to Feedback Loops dimension: 

	Descriptive Feedback: Students were provided with evidence-based feedback that is linked to the intended instructional outcomes and criteria for success.
	

	Evidence from today’s lesson specific to Descriptive Feedback dimension: 

	Peer Assessment: Peer assessment provided students an opportunity to think meta-cognitively about the work of their peers.
	

	Evidence from today’s lesson specific to Peer Assessment dimension: 

	Self Assessment: Self assessment provided students an opportunity to think meta-cognitively about their learning.
	

	Evidence from today’s lesson specific to Self Assessment dimension: 

	Collaboration: A classroom culture was established in which teachers and students are partners in learning.
	

	Evidence from today’s lesson specific to Collaboration dimension: 

	Use of Evidence to Inform Instruction: Formative assessment was used to provide feedback to adjust ongoing teaching and learning.
	

	Evidence from today’s lesson specific to Use of Evidence dimension: 


Reflection After Completing Multiple Teacher Self-Reflection Forms

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ 
Name: _________________________________Date Range: ______________________ Class Period: ___________

	As you look at a series of self-reflection forms, consider the following questions

	1
	Looking across the dimensions, for which ones do you consistently use the higher rubric categories (Progressing or Extending)?

	2
	Looking across the dimensions, for which ones do you consistently use the lower rubric categories (Not Present/Beginning or Evolving)?

	3
	Are there dimensions for which you rate inconsistently, sometimes higher, sometimes lower? Is this evidence of emerging proficiency or more related to how often this practice is used in your instruction? Does it make sense to incorporate it into instruction more frequently (remember, it may not be an aspect of practice that you would want to use daily)?

	4
	Looking at the patterns in the rubric categories, what might be your areas of strength or weakness?

	5
	Based on your analysis, what might be an area of focus for future lessons? What sources of support might you be able to draw on?


	[image: image1.png]




	Advice: You might want to write out responses to these questions and not just think about them. You might also find it helpful to talk to peers in a learning community or other context about what you are learning from the process and how you are going to move forward.


Teacher’s Use of Evidence to Inform Instruction
Complete the form below for once class, for 1 week. 

_ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ 
Name: _________________________________Date Range: ______________________ Class Period: ___________

	Date
	Evidence
	Nature of Decision
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	End of Week Reflection: As you look at your entries in the table above, reflect on how often you use evidence of student learning to inform your instructional decisions. Do you do it more or less frequently than you expected? What might you do to increase the number of occasions?


Students’ Opportunity to Self Assess/Assess Peers’ Work
Complete the form below for once class, for 1 week. 

_ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ 
Name: _________________________________Date Range: ______________________ Class Period: ___________

	Date
	Nature of Student Self Assessment
	Nature of Peer Assessment
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	End of Week Reflection: As you look at your entries in the table above, reflect on how often you engage students in reflecting on or assessing their own learning or supporting the learning of peer through peer assessment and feedback? Do you do both strategies more or less frequently than you expected? What might you do to increase the number of occasions?


Observed Teacher’s Description of Teaching Episodes
In the tables below, please identify the focus of the observation, the lesson goal or purpose, and the main “episodes” during the lesson that will be observed on [insert date here]. The purpose is to provide the observer with a sense of what will be happening in the lesson. 

“Episode” refers to distinct instructional blocks within your lesson. For example, review of homework might be the first episode of the lesson, or a warm-up activity. Other kinds of episodes could be “whole group instruction,” “small group discussion,” “demonstration” or “lesson wrap-up.”

_ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ 
Name: __________________________________________ Date: ___________________ Class Period: ___________
If you have asked a peer to observe you in order to provide targeted feedback on one or two specific dimensions, note them below. 
Targeted dimensions for feedback are:

Lesson Goal or Purpose: 

	Episode
	You may have as few as two episodes in a lesson or as many as eight. Add more lines as needed.

	1
	

	2
	

	3
	

	4
	

	5
	

	6
	


Peer Observation Note-Taking Form
_ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ 
Name: __________________________________________ Date: ___________________ Class Period: ___________
	Episode
	Type narrative notes for each section, following the episodes as much as possible. Use best judgment to determine transition points.

	1
	[From teacher description of teaching episodes copy name of episode 1]

	
	

	2
	[From teacher description of teaching episodes copy name of episode 2]

	
	

	3
	[From teacher description of teaching episodes copy name of episode 3]

	
	

	4
	[From teacher description of teaching episodes copy name of episode 4]

	
	

	5
	[From teacher description of teaching episodes copy name of episode 5]

	
	

	6
	[From teacher description of teaching episodes copy name of episode 6]

	
	


Peer Observation Discussion Prompts
_ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ 
General 

The purpose of the post-observation discussion is to collect evidence to support the higher inference aspects of the formative assessment observation. For example, a teacher’s decision to act on evidence of student learning may not be obvious unless the teacher explicitly articulates her/his thinking: “Based on what I am hearing from everyone I think we need to readjust and…” The purpose of this interview is to collect evidence that may not have been obvious during the lesson.

1. What was your learning goal(s) for the lesson? Did students achieve that goal? How do you know? 

2. What evidence of student learning did you collect? What will you do next?

3. I noticed that episodes in this lesson did not follow your original plan. Can you talk a little about what happened and how or why you changed the plan?

Targeted Observation

1. You asked me to watch/listen for _______________ How do you think it went?

2. Share collected evidence. How does this compare with how you planned it?

3. What are you learning about _______________ (dimensions) and the impact on student learning during this lesson?

4. When might you apply or re-apply this learning?

 Peer Observation Summary Form
_ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ _ _ __ _ _ 
Name: __________________________________________ Date: ___________________ Class Period: ___________

	Nature of Observation:
	 FORMCHECKBOX 
 Targeted set of dimensions. If so, which: ___________________________________ FORMCHECKBOX 
 Targeted set of dimensions. If so, which:

	
	 FORMCHECKBOX 
 All 10 dimensions of formative assessment


	Dimensions of Formative Assessment
	Rubric Category

	Learning Goals: Learning goals were clearly identified and communicated to students. 
	

	Evidence from today’s lesson specific to Learning Goals dimension: 

	Criteria for Success: Criteria for success were clearly identified and communicated to students.
	

	Evidence from today’s lesson specific to Criteria for Success dimension: 

	Tasks and Activities to Elicit Evidence of Learning: Tasks and activities during the lesson provided opportunities for the teacher to collect evidence of student understanding.
	

	Evidence from today’s lesson specific to Tasks and Activities dimension: 

	Questioning Strategies to Elicit Evidence of Learning: Questioning strategies were used to collect evidence of student thinking, from more students, more systematically.
	

	Evidence from today’s lesson specific to Questioning Strategies dimension: 

	Feedback Loops During Questioning: Feedback loops during questioning were used to deepen student thinking.
	

	Evidence from today’s lesson specific to Feedback Loops dimension: 

	Descriptive Feedback: Students were provided with evidence-based feedback that is linked to the intended instructional outcomes and criteria for success.
	

	Evidence from today’s lesson specific to Descriptive Feedback dimension: 

	Peer Assessment: Peer assessment provided students an opportunity to think meta-cognitively about the work of their peers.
	

	Evidence from today’s lesson specific to Peer Assessment dimension: 

	Self Assessment: Self assessment provided students an opportunity to think meta-cognitively about their learning.
	

	Evidence from today’s lesson specific to Self Assessment dimension: 

	Collaboration: A classroom culture was established in which teachers and students are partners in learning.
	

	Evidence from today’s lesson specific to Collaboration dimension: 

	Use of Evidence to Inform Instruction: Formative assessment was used to provide feedback to adjust ongoing teaching and learning.
	

	Evidence from today’s lesson specific to Use of Evidence dimension: 


� Modify as necessary if you meet infrequently with the class. 


� Modify as necessary if you meet infrequently with the class. 





